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The impertance of parent involvement in the.career
education cf th'eir handicapped children is the focus of the paper.
Parent participation is necessary tcth because it has been mandated
by law and because paren.fs have an influence Qn their children and
prcvide a valuable.resource in career edUcation. Alternative delivery
systems, such as newsletters and teaCher home visitations should be
considered. Parents may be reluctant tc become involved dile.to ,

) negative previcus' experiences with.schcoIs and school personnel or
because they have fcund it difficult tc articulate their concerns.
-Teachers Deed. to display interest, acceptance, and empathy as well as
honesty, otlectivity and dependabilityEffective interaction needs
to be established through such teChniques as careful planning of
ccnferenCes, and teachers must be prepared to recruit parent
involvement and establish an.cngoing ctmmunication system with
arents. (PH) 2
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GEJTING PARENTS INVOLVED IN CAREER EDUCATION
%

a

. FOR 'THE HANDICAPPED STUDENT

Ono current dpfinition of career education which repognizes the
4,

impoirtont role played by parents is provided by Feldman_(1979):,1 0

0

ti..*,
.

The entire educational curriculum, coordina.ting all school,
family, and community components together to'develop each
individual's potential for economic, social and personal
success. (p. 1)

Parent involvement in career education is important for several

reasons. -Recent legislation andjudicial decisions have.mandated

\parent participation in handicapped children's edUcation. These require

certaid.orocedures as a miniMum interaction between parents and schools.

Second, parents exert a marked influence on their child's-career

decisions (Aubrey, 1977). Third, parents- provide a,valuable resource to

the educational process by serving as volunteers, guest speakers, and'

on.advisory committees. In addition, 'they play;a valuable'roWin

.

delineating realistic goals and expectationsJor their children. FouriO,

.parent involveientjs good basic public relations% A positive relation-
. ,

A
ship between the school and parents helps alleviate the knowledqe gap

I

in the communitY about,school programs.'

Seme:-of the issues pertinent to involving parents in school programs

iiinclude: alternative delivery.systems; understanding reasons for parent

t.-.

.
.

..

noninvOlvement; encouraging parent involvement; and teacher educations
6

responsibility. blithe following diicussions, each of these issues will

-be'addressed. 4



Alternative Delivery Systems

There are numerous approaches to gWing.parents involved in

'career education o'f'their children. Many.of the approaches hav
of

used successfully in the past to inform parents of school- policie

procedures but have remained a virtually untapped resolVerrn 'at

Getting Parents

(-

. - g

involving parents in the educational precacc. Several ofthe mo.st ,

# g

common apprnachts rp outlined below: 400

1. Telephq e Contacis
2. WrittetiCommunications
3. Newsletters
4. .Parent-teacher Conferences
S. Parent School Visitations.

6. Teacher Home Visitations

7. Surveys of Parents and their Informational Needs

8. Parent,Groups

ri

9. Parent-to-Parent Givoups

.10. Parent Volunteers in the'Classroom

11. Training Parents to Telch their Own Children

12. Providing Parenting Skill Training'

ce"

13.. UtiliztrA Parents as Classroom Pesourtes

14. Individual Education Program (IEP) Conference

The choice of method is dependent upoqiseveral factors-including

the educator's personallity, skills in communicating with parents,

willingness to try new and perhaps different,approaches, and resources. ,

The most important factor to contider when choosing a method is

the purpose of the communication. Some purposes, st:ch as.info.rmingthe

parents of career related events ai schoOl, are more efficiently con-

Neyed thrilugh newsletters or other written communication. Info4tion

about school pre,grairs may be most effectively comAlicated through

parent-teacher conferences, parent group meetings, or parent school

0
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Getting Parents

'3

A

visitations.. Reporting a student's progress to parents is probably

not done very effectively through a4.elephone contact.but may be

included in a written communication, pOrent-teacher conference of

an IEP conference. In summary, the teacher must carefully weigh the

potential outcomes-of the various approaches against the cost in time

and resources.

Par;nt Noninvolvement .

In discussions with teachers about parent involvement,a common

4.

concern often has been expressed. Teachers reitte that parents are

not interested or are reluctant to become involved in school programs,

parent-teacher conferences, IEP staffings, and other attemptsjay the.
so

school to achieve parent participation. It is our belief that although

at times it may be peliceilted as such:this is rarely the result of a

don't care attitude on the part of the parents (Vasa & Steckelberg,

4

1979). It is more likely that a negatfve reaction to schOols and
4

01

. resulting lack of involvement is due ta a combination of ler factors

based On parents' emotional reactions and past experiencds with schools

and gchcol personnel.

Pareni Adlustmentto Their Handicapped Child. Consider thd,

emotional reactions of parenys and-hnw these may contribute-to parent

school,int7alttion. Love (WO) has sUggested that parptt"reactions

to having,a handicapped child mfy follow a typical pattern, including

such reactions as shock, denial, guilt, bitterness, 'envy, rejection,

\

6,



*- Getting-Parents-
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Ohd adjustfint ! In Figure 1 a brief eXplanation of each of t4

adjustmentstages'is provided.

-,} F

Fi gu re 1 about here

It is not,diffiCult to' nderstanctewhy parents who are having these
410,

or similar emotional reacti ns are reluctant to ake part in school

1 activities. Parents, who dre in a state of shock after finding out

their child is handicapped, are oot likely to becomeAmmediately actively

involved. Parents may deny that their child is handicapped or that they

have a problem. They may also resent.the school for identifying their'
-\

child as handicapped and question the ability tb provide adequate help

fbr their child.

Chinn (1979) provides a;sfmilar series of possible reacLions of

parents whtch, although differing somewhat fr:om'tove's statements, are

. also detrimental to active parent 6volvement:

1. Defense mghanism
2. Projection of blame
3. Peers
4. Guilt
5. Withdrawal
6. Acceptance

Past Expqriences. Parents' reluctance to become involved in their'

child's education may'also result from their past experience with schools

4

and schobl personnel. The followingstypes of exp'ertences often

encountered to varying degrees by parents are illustrative of-experiences
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Getting Parenti
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whith tend to decreae the likelihood of involvement.

. . A Rinority of students leaving school do so with strong

.
positive feelings about school and teaihers. A large

dumber are glad to be gone and have negative feelings

.about returning.

. . Due to past school Operiences teachers may be" seen as

Aidgmental authoHty'figures.

. . Schools May lipresent the place parents go to hear about

their child's failures and shortcomings.

Su estions in the _past may have bee unrealistic or
nworkable. Alb

. . . Prqmices may- have been made and bi.oken.

. Professionals have referred the parents to an endless
number of other professionals who have referred them to

x more professionals.

. . Schonl personnel may hammisinterpreted parents' motives

in seeking answers to questions about their child's
'educational program. This questioning may have been
perceived as a-personal attack on the individual teacher.

. . Paients may have found it difficult in the past to
articulate their concerns adequately to the teachers.

. teachers may have conveyett the impression that they know

more about the child thakthe parents do.

These experiences among the poisibility.of many others may leave

parents Oprehensive, frustrated, angry, and convinced that the school

isn't going to do mUch anyway, or that what the parents thipk will not

be considered in making deciilons. The end result may be that parents

perceive'schools mudh the'same wai-that most of us perceive all govern-
.

ment institutions, massive and unresponsive to their Aeeds.
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Encouragin9.Parent Involvement

Teacher Characteristics. Parents are encouraged to become more
AA.

actively inAlved\if their experiences with the school are positive
-J 4

ft

and productive. The chande that the parent views the interaction with

.the school as.a positive experienCe is greatly influenced by the

characteristics of thi teachet with whom they work. The following

character-Ntics tend to increase the likelihood that parent involve-

.s

ment wili continue to occur:

Interest. When parent perceives the teacher as willing to give
time and attend to their concerns. , 4

Acceptance. When by words, gestures,fand body language the
7 teacher demonstrates that they.gretpect what the parept

-is saying and is not assuming'a judgmental role.

When the teacher demonstrates an ability, to understand
the role of the,parent and its associated mtanings4

Empathy.

qapport.

Effective
Listenio

Objective.

Ettiical

A

When 'a condition of coMfort exists between the patents
and the teacher allowing the parents to feel free'to
express themselves without fear of criticism or4reper-
cussions..

When information provided.by the teacher whether
positive or negative.is as accurate.and realistic-as '

When the teacher truly listens to what the parent is .

saying and can interpret it correctly.

When teachers discuss studefts in terms of-behaviors
raiher than in emotionailyladen generalitieS.

IN

When parents perteive Oat the teacher will treat
infonmation shared as confidential and usgs4such infor-

mation onlAfor the direct benefit of the child.

Yr
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Getting Parents.,
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. Knowledgeable. When teachers demonstrate knowledge of programs
for instruction,, available resources, and agencies,.
as well as being. familiar witb the individual students
strengths and,weakhesses.

Oe0endag1lily/ Wqen the teacher demonstrates a willingness to
Responsibility. keep 4ommitments and to follow through-on

proposed actions.

Organization. When the teacher demonstrates-the ability to state
% objectivei for meetings, make plahful decisionS, has

necessary materials, and information'in advance.

Establishing Effective Interaction

There are gpecific strategies which educators can employ to

establish effective interactions withoparents of handicapped students.

'Parent communication through conferences is 6e most commonly utilized

strategy of obtaining information from and transmitting information. In

Figure 2 is a lOst,of guidelines for the educator to follow in

conferencing with parents.
A

-

.

,s

Figure'Z about here

In preparing for formaland.informal%parent contacts, educatori
'1 . ,./

.

.

need to be awarefof parents' needs vlues and.percsptfons. Parent

)interaction can be
1
made moreposit ve by remembering a few basic precepts.

/ ...

In Figure'3 some.batic,concepts to remeMbr when working with parents are
,

presented. --,
*

i
.

I.

Figure 3 'about here
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Getting Parents.
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Parent involvement is essential in achieving riaximum succei's in

career-education programs. The aCtive involvement of parents of
,I.

handicapped students is deplpdent upon individual teachers and schools',
. .

,. .

willingness.and ability to devote the time and energy riecessary
,

., .

.; assure a positive relationship.

Teacher Education's Responsibility

Teacher Education has as its base, the preparation of individuals

to be teachers of children. :The teacher is to coordinate the activitto

that will enable students to learn. The above statement, in all of its

simplicity, places a very large responsibility on the shoulders of

teacher education. This responsibility is pa make sure that student

acquire the competencies necessary to carry out their assigned'te ching

. .reSponsibflities,

One of the reemerging needs in teacher education is to train

, teachers Sp involve parents in the educationaq process. , A review of

the historiof education in America will reveal thi.i parents were active

in the educational process during the late 1800's and earPy 1900's and

then this involvement started to disappear. In tecent.years many e-

atteMpts have.been made to reinvolve theparents to the maximum-extent

pdtsible.

For parents of handicapped studlots, the need for involvement is
t

even more imOortant due to the needifthat tirituAent has for longi-

-
tudinal services. Special teacher education nelps totrepare teachev

rrol

to:

-

110

4.



1

a a

Getting Parents

9 4

1. Recruit_parental involvemeni. This iniolves approaching
parents through personal contact, mail, phone, etc.

2. Share information with parents. This area involyes
presentation of information to parents, kind of shared
information, mode of shared'information, etc.

3. Establish relationship mith_parents. The tead'er needs
to establish a position relationshtp with the. parents
with a comp bond of tonctrn for the welfare of the
student.

.

4. Seek assistance from parents. The Rprents need to under-
stand how they can assist in the education of theie son
or daughter.

5. Establish an ongoing_communication.system_with_parents.
This system can serve to feed information between the
school and home and vice versa through the teacher's
involvement with the student: 4,

.
s

11
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Parents' Entoii,o-ni6

g
to,

EmOtional R cti

f

Shtick I.
V'

));,-40.

Denial/Nsbeiief
/

/

Guilt

r *,

SitternesitOnvy

Y

Adjustment

source:

.1

Love, H. O.
Snringfielde

.

%Nowa.

r..

Fi(gure 1

to'iheir Child's Handic4ping CaditiOn

P Explanation
,

Disbeliefo.inability to comprehend the
problem, and emotional orientation and
*Mobility. Takes time for pirent to
appept and comprehend negative informa-
tion about their Qpild.
7

Specific statements and feelings about
Op accuracy of the information.
Questionin0 of th; competence of the
,individual transmitting the information.

Statements of what didlI do to cause the
problem. Were there things that I could
have done to have prevented the problem?
Emotion of seeking cause and understanding
reason for condition.

Upset and concern aboutimhy did my child
. have the handicap. Unfairness-of burden
on me;

Two types ctcur on the part of parents.
Overt rejection is li;:d), involvement
with the child and ing as mch as
possible h(s/her needs. ,Second; is the,
overt in which the parents Overmacts on
the surface t9 the needs of the child and
may be overly solicitous. In both cases,
-the parent does not have positive feelings
towards the child and his/her handicap.

6tage in whtch parentk. aCkpowladge the
child's strengths ea-weakness and
Aconstientiously seeks the proper assis-

--tante for the child.. Imm

Parental attitudes toward exceptional Chil6en.
IIT.7--tEil9ps C. Thomas, Tublishers, lgin= x:

.11

.0"

st
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Figure

A

, Parent Onference
. , elines Tor Educators

,

,.. 4.
.! £DUCATORS.,:. -4.1',

. - . ,
.1

...,shOuid pTati7for all student conferences inadvance. -.

fa ' 4.!

'

should Mave a Clear purpose in.mind for each CoAferenceil.e.
report.student progress', etc:

.

0ould ipforM'patents of the purpose of the conference. A

shoulTh4ve all stbdent records available for review:priof

. to the'-conf4rence..

should.consIder the pareht.cónference as an important event
, and mv.t.merely routine: á .

...-should Olo*,enough.time'twascuss the issues thoroughly'. The
'' parent should not feel rushed during the conference.

should conduct the conference priyately in 'a placelree from
.distracttons and interruptions;

... should hav'e prior .knowledge of the conferencein 'circler to
brief himself/herseff. .

.

shouid,invite otkers to the-Conference only if they wilt
contributete resiblvfhg an issue or problem.

... should invite the student to attend, unless the conference
covers subjects emotionally laden which migilt adversely affect
the student. .

....should hold the cOnference ata time convenient to Abe parent.-

... should be aware of parent transportation needs and child care
, needs.

... should deal honestly with parepts. -

... should listen to the parent and respect their confidence.
should avoid using educational'jargon in conversing with:the
parent.

should::try to,put themselves in the parent's roleduring the
conference. .

... should not jump to conclusions blued on statements by parents.

... should back the school administration and other teachers during
the conference.

... should be caUtious of the cottent of written communications.
'4.. should keep a record of the conference.
... should keep the parent informed of change following thevconference.
... should establish a means of communication between the parent and

teacher.

,

... should evaluate the effectiVenesS of the conference.

... should attempt to answet all quehiOns raised by the parent.

...-should realize,that the responsibility'for the success of the
conference lies with the teacher.

t.. should fiat argue with the parent.
... should avoid giving direct iadvice to the paren4 on parenting.

Sou'rce: Vasa, F. & Steckeiberg, A. L. Parent education: A
vutaatiunal teacher's responsibility (01,0ter). In peers, G.
(Ed) Social vocational needs educatio'n*in_public schools.
New York7--Kspen

13
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* Figure 3.

.Considerations in Planning Parent Education Programs. .

1.

pARENTs...
9-1

are iltlividuals who haVeapt:ide. ,

... have other interests and resOonsibiliVes bes4des their children

and.the school.-

have.creatiVe ideas and wealth of experience.

... have established-child rearing' philosophies.

....have a limited aiount of free time for school programs.

... can assimilate a limited amount of,information which is contrary

.
to their individual philosophies and beliefs.

.10

... are individuals who have developed behavior patterns consistent

with their values, attitudet, and-beliefs.

... have .decisioni to- make'and problems to solve.

...*of the handicappeilhaVe developed a certain amount of'resistance

to suggestions fromspecialists and school personnel.

Oh
ar&often bewildered and confused by all of the options avail-

able to them.

... have frustrations and concerns about the service previously'

rendered totheir children.

are,suspicious of-the school and its functions.

are,secretly afraid of f,;iling in the rearing of their children.

... do not like to be talked down to. or belittled for their felures.

. ... can CHANGE'.

Source: Vasa, S. F. & Steckelberg, A. L. Parent education; A

.
vocational teacher's responsibility (chapter). In Meersi G.

(Ed) apcial Voaatienal neads education in oblic schools.,

New York: Aspen Press, 190...

14
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